Gender 
INTRODUCTION
Gender issues are seen as something that needs to be highlighted, since there has been an imbalance in the society regarding the issues. Women have less access and opportunity than the men do. There are sentiments of its own related to the role of women in society. The emergence of the reformation era has signaled a change in the social domain, including gender equality in Indonesia (Blackburn, 2004, p. 1 ), yet it does not mean that gender equality has actually materialized. Despite women have started to have a chance to perform and play an important role in the public sphere in daily life, it is not a common thing culturally. It is closely related to the patriarchy culture that is inherent in Indonesia; the tendency to depict the superiority of men over women, which all social structures and practices in society are always more dominated by men as well as for the benefit of men themselves. Women are becoming the diminished and there is a perspective stating that women had better stay at home, no need high education, and many more. Men feel able to do anything against women, including violence. No wonder why de Beauvoir wrote a book entitled The Second Sex (1989) to portray the state of this subordination. Observed from the side of humanity, should not a group marginalize another group. Saha (2011, p. 301) suggests that education is a process of socialization organized to prepare the citizens towards the goals. Education should be adjusted to the community framework. The underlying philosophy of education is the philosophy of social reconstruction. This philosophy of education is oriented to the present and the future (Hasan, 2012, p. 5) . It means that education should be the contributing factor to meeting the community needs.
In the context of gender, education process in schools will exhibit a model of understanding of gender in society. Examined from the fundamental of social reconstruction associated with the character needs that ought to be owned, education presents to disseminate the values of gender equality to the learners. Wood (1994, p. 221) states that one of the educational solutions to give contribution to alleviate the gender issues is to improve the sensitivity of gender issues on the content and the learning process.
History education in schools, as part of education in general, of course, must be analogous with the philosophy of social reconstruction. The history learning oriented to gender equality itself is history learning that builds awareness of gender equality. History learning, both the content and strategy process, will develop a framework that men and women have equal opportunity of social role, and fulfillment of the rights that should be balanced as a human being (Saputra, 2007, p. 54) .
There are no specific and direct materials on history learning in schools focused on the struggle for gender or women's history. History, nevertheless, with its vast scope, must have a track record regarding the struggle of gender in social life in the ancient times. If it is explored further, we will find the values that can inspire and support the creation of awareness related to gender equality, which can then be internalized into the students to address the social issues related to gender in the present. In order to make history learning contain more about the role of the person who is considered 'ordinary'-which in this context is the role of women ¬-and in order to make it more oriented to contemporary social issues, it is necessary to add a number of enriched small narratives (Supriatna, 2011, p. 23) . Therefore, the content of the role of women in history can be featured. In addition, the bridge to connect the case in the past with the present is the analytical concept (Supriatna, 2012; p. 126) , and critical questions to create a dialogical learning.
In this study, the values of gender equality must be adapted to the learning without losing the main basic concept of gender equality itself. Based on studies of gender and equality that has been described previously, researcher compiled three main points that are used as indicators or core values of gender equality in history learning. The key values of gender equality in history learning is the equal partners relations of men and women, the balanced opportunity in participate, and avoidance of stereotypes.
RESEARCH METHOD
This research was executed with qualitative research design. A qualitative research design is an approach for exploring and understanding the meaning individuals or groups ascribe to a social or human problem (Creswell, 2012, p. 4) . The significance that is about to be understood in the context of this research is the study of history oriented to gender issue itself.
The method applied in this research is naturalistic inquiry method. This method calls for facts as an integrity that cannot be understood if they are separated from its context. The observation in this study affects what is seen. Therefore, this research must take place on the unity in the context for understanding purposes. In addition, the context is also crucial in determining whether a discovery has another context meaning, which means that a phenomenon should be viewed in its entirety in the field (Lincoln & Guba, 1985, p. 39) .
Researcher regarded the naturalistic inquiry method as a method that has accordance with the question in this study for several reasons. The main reason that underlied most was naturalistic-inquiry as a qualitative research aims to comprehend the phenomenon of what is experienced by research subjects holistically (Moleong, 2011, p. 6) . This is similar to researcher's goal, in which researcher attempted to capture the idea of the history teachers who implemented the history learning that led to the orientation of gender equality as well as in viewpoint of the students that was gained from the learning outcomes. As previously mentioned, whatever was in the field would be captured as it was. Another reason was this study focused on the implementation process of history learning oriented to gender equality. An implementation process should be apprehended with intact, so that researcher had a clear picture of the events that were taking place.
The study was conducted during the months of January to May 2015 at SMAN 5 Bandung. The research location was determined based on the principle of typical cases. This school has a learning system that starts to lead to gender equality. In the content of subject history, the material is not so different from other schools. However, the interesting part here is how teachers can mention the role of women in history to explore students' minds and direct the learning process on understanding the values of gender equality. Here, with the inclusion of the historical narratives of women and nondescriptive learning, history learning can be referred towards gender equality.
In this research, researcher had a partner teacher named Eka Harijanto. Partner teachers acted as a material-serving teacher in the classroom. Meanwhile, researcher took role as an observer in the classroom. Researcher kept track of anything that happened in the classroom and then collected data to be analyzed in accordance with the indicators that had been made. Researcher's role as an observer was notable and could not be replaced by anyone, since researcher was the only one who knew the intricacies and detail information required in the study. This was closely related to researcher as the research instrument.
RESULTS
The results of this study are divided into three components. First, the discussion about the values of gender equality can be accommodated in history learning conducted at research sites examined by me as the researcher, including partner teachers' paradigm in understanding concept of gender and regarding gender equality. Second, a review of the implementation of the history learning oriented to gender equality. Third, the results of the study that has been done regarding the history learning oriented to gender equality.
Values accommodation of gender equality in history learning a. Partner teachers' perception
From the interview results conducted for partner teachers, it can be said that they have a good understanding of gender or gender equality. It can be seen from their answers when asked about gender, they replied that gender is a distinction of the roles between men and women, yet is based on the culture. The next question, researcher asked about the value of equality between men and women. Responding to this question, the teachers explained that men and women should have equal position by rights. No one is superior to the other. If the position of men and women is equal, should there not be any discrimination to achieve something just because someone is male or female.
Nevertheless, partner teachers admitted that realizing a harmonious relation between men and women has obstacles to overcome. One of them, and is the most dominant, is culture. There are, indeed, cultures that are placing men on the higher positions, or discriminate against women. Afterwards, this patriarchal culture produces certain stereotypes related to women and often become detrimental.
In order to make gender equality accepted in society, one of the factors that determines is the level of education. A good education tends to make people have an open mindset, so that a socialization needs to be conducted through education itself. Partner teachers stated that education at schools should not only teach the materials, but also embed soft skills related to social values, including the values of gender equality. Such learning can be delivered with hidden curriculum. Hidden curriculum can be perceived as an unwritten goal (hidden), but its accomplishment needs to be considered by the teacher, so that the learning quality is much more meaningful (Sanjaya, 2009, p. 26) .
The thought of the partner teacher who has understood the values of gender equality seems to be interesting since he is a man. Gender equality is not just talking about and discussed by women only, but since women are often aggrieved, the concept of gender equality fought by feminism are held by women more. There is certainly no something wrong if a man can think egalitarian about gender, more than that, this is a positive thing. Back to Gandhi's quotes (2001, p. xix) , men who enjoyed access in public spaces should be able to make space for women. In the context of education, this could be an attempt of planting awareness of gender equality for justice. It should be noted that feminism strives to eliminate the causes of inequality and seeks ways that men and women can have equal opportunities in all areas according to their potential. Therefore, feminism is not just the struggle owned only by women.
b. Accommodation framework of gender equality values in history learning
The partner teacher emphasizes that in spite of the teachers' competence in looking for relevance, not all topics in learning history can be infiltrated by all kinds of social issues. The topic of history, contemporary social issues, and values that will be brought into the lessons should be compatible. Similarly, the value of gender equality, the linkage between learning and gender issues considered properly. This needs to be maintained, so that the teaching of history itself remains on the corridor. In bringing the contextual history aching, partner teachers should stand for the fundamental aspects of history itself, so that they will not leave the historical context of the learning process itself just because they are too busy to talk about social issues nowadays.
To be able to make the material role of women in history convey the values of gender, we cannot only deliver it descriptively. The explanation of the teacher is of course required to establish the historical framework in the scheme of students' thinking, which begins with the historical material in general in accordance with the curriculum and then swoops to the material related to women. Having alluded to the material of women in history, learning can then be followed by a discussion related to gender issues. This discussion begins with teachers asking critical questions. Partner teachers emphasize that the discussion does not only invite the students to argue, but the teacher can also steer the discussion, so that the expected values, in this context the value of gender equality, can be accommodated. Another addition is that the conclusions of the teacher occupies an important position, as the conclusion of the teacher will give the students a kind of strengthened justification related to the values of gender equality that are embedded.
The implementation of history learning oriented to gender equality
During the research, partner teacher tried to link the values of gender equality to three main topics, namely the French Revolution, the Russian Revolution, and the Indonesian National Movement. The detailed explanation of the implementation can be seen in Table 1 .
As already mentioned that the teaching of history oriented to gender equality is based on the philosophy of social reconstruction. The philosophy of social reconstruction believes that schools can reflect the dominant social values and should be a source of social innovation; and the teacher is the instrument, activator, and the main agitator of change and enlightenment of the social issues (Knight, 2009, pp. 187-188) . Partner teacher who already has a very clear function as a manager, facilitator, and filter has performed the tasks very well.
Relooking at the data in the syntax of learning implementation in the Table 1 , the learning that is made to expand students' point of view not only in discussions, but in also making solutions, and then to steer students on the conclusions of gender equality. This is consistent with the underlying philosophy of social reconstruction. As Knight stated (2009, p. 188 ) that education based on the philosophy of social reconstruction, which discusses social issues--in which gender equality issues included in it--should be done with the teaching method that is based on democratic principles, reflecting on the problem and offering solutions.
History learning that was brought by partner teacher always emphasized the historical content at first. Obviously, this is carried out in order to generalize the lesson. Convincing self that students have understood the content of history is important for the partner teacher. If the students have understood the concepts in the content, the partner teacher will easily invite students to discuss the lesson. It is like what is disclosed by Lee (2005, p. 73) , that learners need a strong foundation of knowledge of the disciplines studied.
The lessons brought by partner teacher can also be classified as a Contextual Teaching and Learning (CTL). Johnson (2002, p. Vii) reveals that there are two important things that have to be connected when bringing contextual learning, namely linking the lesson content and context of students' daily lives. The term of the lesson that tried to link the social issues in the society with the topics learned in class in this way can also borrow terms from Evans & Brodkey (1996, p. 254 ) called issue-centered curriculum. Linking what is learnt in school to the real world makes the lesson applicable. Therefore, the teaching of history becomes flexible. When studying the history becomes reflection media of daily life, the history lessons can be very beneficial for students. Things that are linked by partner teachers as listed in Table 1 are already clearly visible. Glimpses of various lessons' materials associated with gender, partner teacher can already deliver things like avoiding the stereotypes of women, discussing the role of women in government, mentioning women's role in the field of work, and the contribution of women in the formation of the nation-state of Indonesia. In addition, the students were invited to perform a comparative study of the condition of women in the past with these days. Concluding Teacher filtered and gave conclusion.
Teacher filtered and gave conclusion.
Teacher filtered and gave conclusion, several point had not discussed yet according to time limit. This dialogical learning cannot be separated from the critical questions related to the values of gender equality that can be extracted from students' daily thoughts. Critical questions that are widely used by teachers are emancipatory critical and hypothetical questions. Brooks & Brooks (1999, p. 108) argue it can assist learners in the formation of meaning for themselves. It can be said that an emancipatory question is a question that asks why something should happen as has already happened (Kemmis & Fitzclarence, in Supriatna, 2007, p. 120-121) . It means there are some 'lawsuit' questions towards what has happened. These questions include questions that invite students' arguments to assess something that has happened. It also contains what should have done then and now. Meanwhile, a hypothetical question is a conditional question, which is usually called as if history. Horgan (1995, pp. 9-16) confirms that in order to avoid gender bias in learning, teachers should not differentiate his attitude to both boys and girls. Teachers who try to be too good to female students will increasingly reflect gender inequality. When students get in trouble, if the teacher acts nicer to girls than to boys, the teacher suggests that women do not have to struggle as hard as men do. Too much helping women means indirectly affirming that female students tend to be unable to or weaker than the male students are. Horgan addresses this educational phenomenon by killing girls with kindness.
In the learning process, the values of gender equality are shown by partner teachers by rewarding students with no views of whether he is male or female. Teachers appreciate students who excel and rebuke students who do not obey the rules. Any sanctions imposed in accordance with the breach. A firm and discipline partner teacher clearly seeks not to discriminate against the students. All the things demonstrated by the partner teacher showed that there were no superior male or female students, except from the behavior and ability of the students themselves. It means, fundamentally, partner teacher tries to take their position in an equal partner relationship. The opportunity to participate equally between boys and girls can be seen from the attitude of teachers who are not picky towards the students during the lesson.
The outcomes of history learning oriented to gender equality
Learning outcomes that are referred here is how students perceive the gender equality itself. In other words, the results that will be discussed here is more substantial in the meaning of gender equality during the lesson. The outcomes of the lesson are seen from the discussion, arguments presented by students through assignments, and the results of questionnaires filled out by students.
One of the hypothetical questions that can be said to be appealing in the topic of the French Revolution is 'If Marie Antoinette as a woman having an adequate intellectual ability, do you think she should be still the queen who resides in his palace or reign the kingdom of France?'. Dhyaa Bintang, Irestaluna, Naraya, Vania, Alma, Herda, Devina, and Maurizqa were those who argued that Marie Antoinette (female) should reign the kingdom of France. Alma and Herda emphasized that being queen is not just a matter of luxury, but it should have a role in building and organizing the country. Devina and Maurizqa write a more comprehensive case, they wrote, Yes, first because she can be more helpful if she rules the kingdom. It could make her understand the conditions and wishes of the people, so that she can be busy, not squander, and are detrimental to the state. She also can be an inspiring woman in France, encourage emancipation, and tear down the stereotype that women are weak, can only stay at home, and many more. Her presence is necessary to substitute the reign of Louis XVI who was submissive and weak.
Devina and Maurizqa criticized that by having contribution to her country, Marie Antoinette will be able to have other positive effects. They consider that to contribute, inspire, and show emancipation, it will remodel the existing stereotypes about women in society.
Moving on to another question, 'Should a kingdom or nation always be led by men, or can it be led by a woman?'. All students argued that either men or women could lead a kingdom or country. However, some students wrote particular notes. For example, men would take precedence.
Two other students, Cynthia and Nadia, compared men and women by stereotype instead. They mentioned, …but in terms of leadership character, a man (king) are preferred as the leader since they use logic to the top, so that they can create an adequate strategy compared to a female (queen).
There was consistent answer of the values of gender equality from the eight other students. Dhyaa Bintang, Irestaluna, Naraya, and Vania said that the most important thing to be a leader is the ability, not gender. Alma and Herda argued similarly, no matter whether she has reliable constitutional ability, the country will advance.
Devina and Maurizqa apparently realized better on this question than his friends did. They thought it is possible for women to lead a kingdom or state. However, a state that has been embedded, like a rule, makes women do not have a chance to be a leader.
Researcher tried to compare the responses of the students at the beginning of the semester with the result that researcher obtained through questionnaires at the end of the semester. 33% of respondents agreed and 52% disagreed on the point number 5, namely that men or women might lead if they could. Meanwhile, 7% stated they strongly disagreed, and other 7% disagreed. In the next statement, the one with 'it does not matter if it is led by a woman as long as she can' was approved by 30% of students and highly approved by 48% of students. The rest, 11% felt troubled if led by women, and 11% were very problematic if led by women, even though women were capable.
It can be concluded that, most of them did not mind who becomes a leader as long as they are able and not too problematic if women lead them. Nevertheless, in the process of determining these leaders, many of them still gave priority to men; however, if the result is women, in general it is acceptable to them. Here, the perception of the opportunity to participate is not fully balanced.
Seen from the perspective of feminism in functionalism analysis, it can be studied from the analysis of liberal feminism. According to this theory, the one of backwardness of women is women do not participate in the establishment. Therefore, involving women in industrialization and development program is considered as a way to improve the status of women (Fakih, 103, p. 83) . However, before they can contribute, an equal opportunity and equal rights for every individual are required, including for women. Then, the thing that is requested here is the equal opportunity to contribute. It does not mean that women should be like men, but they have an equal opportunity. The case whether women or men are able to compete is a different matter. Going back to the students' answers, by giving contribution, women have a new image in the community.
On learning about the Indonesian National Movement, in which discussed about the women's movement, the teacher discussed the urgency of the women's movement for the national movement. After that, the teacher associated it with the current situation in general and led learners to be able to find the solution to the problem of gender equality. The discussion began with the question 'Do you think, based on current conditions, whether is struggle to elevate women still needed/relevant? Why?' Of the 24 students who did the task that day, only 6 declaring unnecessary.
For those who agreed, the reason usually is that these days there are many women who are discriminated or underestimated. Cynthia and Nadia argued although they have now the same position, we still must keep on fighting the rights for women. Dhyaa Bintang and Irestaluna argued we could oppose the traditional stereotypes that exist. Interesting statement from Faldi and Verid, they considered the struggle for women's rights must still be fought for since there are still women who become prostitutes because of the pressures of life.
Learners were asked to provide solutions to many problems that occurred in the issue of gender equality. Many of them wrote that the main solution was through education and socialization. This matches the statement of Wood (1994, p. 221) , "Four particular means to ending discrimination are equal opportunity, affirmative action, quotas and goals, and increasing sensitivity to gender issues in educational content and processes. " Even to protect it all, the thing that is required is the state's role in making and enforcing laws related to this issue. As expressed by Friedan (1963) who thinks that the government, through their policies, must be able to resolve the problems of women who have weak position as citizens.
Most students also explained that the solution to respond the problem of gender inequality is to start from ourselves, such as not to be labeled so far by the existing stereotypes. They believed a woman should not be weak, does not be afraid of men if they act properly, and many more. researcher assess there has been a growing awareness of the student that if you want to create an egalitarian social conditions, then do not cripple the condition and let it imbalanced. Such students have consciously determined their existence. They who are able to determine what value that is suitable for them are like existentialist feminism's point of view, namely the identity of a person obtained through the process selected by the individuals themselves consciously and it is not determined in advance by the society (Thornham, 2000, p. 46) . Researcher would like to say that the successful history learning that helps students determine the value for themselves is a very meaningful learning.
For a more convincing result of this study, on the questionnaire researcher had given to the students, there are some points that can be used to strengthen the students' answers. The stereotype that still lingers is about men who act based on logic, while women act based on feelings. This is reflected in the responses of students, both orally and in writing. researcher assume that it has something to do with the stereotype that women should appear gentle and are more suited to the realm of a light job. Wollstonecraft sees this happens because of the socialization process in which women are encouraged to act in a feminine attitude (Sapiro, 2005, p. 424) . Researcher also notices the condition of the existing sociocultural perpetuates this case, regardless of whether the biological effect contributes or not. Women are always brought near to the mild stuff since long time ago, given bright colors, play cooking, playing salon, et cetera. The environment is also responsible for this. It means this is all happening because it has been accustomed. If women are taught to be independent since they are children, they will have a firm figure in the future.
CONCLUSION
The more understanding and awareness about gender equality that the teacher has, the more values of gender equality can be accommodated in history learning. A history teacher will not possible cultivate gender equality values in students if he or she does not live with the values itself. History learning which can accommodate gender equality values is contextual history learning. Not only describing and explaining past events descriptively, but also relating it with contemporary things contained gender issues. In the implementation, to stimulate students' awareness in gender equality, it is strongly recommended to create history learning not in one way learning, nevertheless in dialogical learning. Through discussion bridged by critical questions contained gender issues, students will be induced to open their minds. Moreover, teacher who delivers well the history learning contained gender issues can carry the students to find right solutions for contemporary gender problems. It is definitely, as one of the socialization agents to create gender equality awareness; history learning can be classified as a meaningful learning.
